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要　旨
本研究では、日本の私立大学において、１　 年生が受講する全ての英語の授業において多読活動（ER）
を導入する取り組みを行った。この取り組みの狙いは、ER を授業の一部で行うに当たって、この活動
に慣れていない教員のサポートを行うことである。取り組みの一部として、１　 年を通して ER を効果的
に行えるようにサポートをするだけでなく、ER に慣れてもらうための研修プログラムの開発も行った。
今回、ER を行った教員の多くが、授業で ER を行うことに肯定的であった。さらに、その賛同した教
員の多くから、我々の行った研修とサポートが ER を理解するのに役立ったという意見をいただいた。
また、学生が在学中に１００冊の本を読書することを目指すという大学の方針達成の一助となることがで
きた。このプロジェクトの継続はできなかったが、今後、これと同様のプログラムを開発するために役
に立つことは間違いないと言える。
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Abstract
In this research, the authors conducted a program to introduce ER into all of the first-year 
English classes at a private university in Japan.　A fundamental element of this program was helping 
teachers who were not familiar with the practice of ER to use it as a part of their curriculum.　As 
a part of the implementation of this program, the researchers developed an extensive training pro-
gram focused on familiarizing teachers with the practice of ER as well as a support program focused 
on ensuring their success with ER throughout the year.　The researchers were able to determine 
that a majority of teachers involved in the program had a positive reaction to using ER in their class-
rooms and would be willing to continue with an ER program in the future.　Moreover, a significant 
number of teachers found the training and support program helpful in acquainting them with ER.　
Additionally, the researchers were successful in supporting the University’s school-wide reading goals 
of １００ books per student prior to graduation.　Although the project was discontinued, the authors 
believe that the program developed for the research could be used to develop similar programs in 
the future.
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１．Introduction
Although Extensive Reading（ER）has be-
come a popular component of EFL classes, 
wider adoption of ER can be limited by reluc-
tance on the part of teachers who are not fa-
miliar with the practice of ER.　 The re- 
searchers attempted to design an ER training 
and support program.　 This program was 
part of an initiative to include ER in all first-
year English classes at a private university in 
southern Japan.　Specifically, this research fo-
cused on three primary goals; developing an 
implementation and maintenance plan for a 
school-wide ER program, evaluating teacher 
perception of ER during and after implemen-
tation and supporting the university’s policy 
requiring students to read １００ books before 
graduation.
２．Context
All first-year students at the university 
are required to take four English classes.　
English IA and IB are offered in the spring, 
and English IIA and IIB are in the fall.　As de-
scribed in the syllabus template set by the uni-
versity, the focus of the IB and IIB classes is 
primarily on speaking and listening, while the 
focus of the IA and IIA classes is primarily on 
reading and writing.　In total, there are １４ 
sections of each English class: six sections in 
the Department of International Tourism, two 
sections each in Social Work and Health & 
Nutrition, and four sections in Pharmacy.　In 
the ２０１８/１９ school year, the １４ sections of 
English IA and IIA were taught by nine teach-
ers, both part-time and full-time.　Although 
the focus of English IA and IIA are pre-estab-
lished to be reading and writing focused, the 
specific content and implementation of each 
class can be determined by individual teachers.
３．Background
Prior to the start of the project, extensive 
reading was practiced inconsistently in first-
year English classes.　At the start of the pro-
ject, approximately fifty percent of teachers 
had experience with using extensive reading in 
the classroom.　 Despite this, each teacher 
with previous experience had a unique method 
of integrating extensive reading into their 
class.　For example, some teachers elected to 
make extensive reading a significant portion 
of their overall class grade while others chose 
to make it a supplement to an existing cur- 
riculum.　 Moreover, many of the various 
experienced teachers had developed different 
ways of evaluating extensive reading suc- 
cess.　Some teachers evaluated students based 
on the number of books they read during a 
specific time period, others evaluated based on 
the number of words read during a specific 
time and some evaluated based on assign-
ments related to materials that they read.
While the researchers had conducted ex-
tensive reading related projects in the past, 
they had never attempted any project on a 
school-wide scale.　In the fall of ２０１７, the re-
searchers were made aware of a grant for re-
search related to extensive reading being of- 
fered by xreading.com, an online extensive 
reading library system that the researchers 
had used in the past.　 With this grant in 
mind, the researchers decided that a school-
wide extensive reading project would be fea- 
sible.　The researchers applied for the grant 
and prepared to begin implementation of the 
project in the spring of ２０１８.
４．Goals
This research focuses on implementing 
Extensive Reading（ER）in all English IA and 
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IIA classes.　ER is defined as reading massive 
amounts of texts at a suitable level.　The Ex-
tensive Reading Foundation（２０１１）lists the 
four main principles of ER as: easy, fun, fast, 
and a lot.　Schmitt, Jiang, and Grabe（２０１１）
have pointed to ９８％ vocabulary coverage as 
a suitable level for students to use in ER.　In 
other words, students should be able to self-se-
lect interesting books that are easy for them 
to read.　From this, they should be able to 
read many words at a fast pace.　 The pri-
mary goal of this research project was to im-
plement ER in all IA and IIA classes.　This 
involved gaining cooperation from teachers 
who had no prior experience in ER and provid-
ing them, and students in their classes, with 
the necessary support.　This support included 
both technical and pedagogical aspects, as ex-
plained below.
Additionally, the researchers planned to 
collect feedback from teachers about their ex-
periences while using ER in their classes.　Spe-
cifically, the researchers would conduct several 
surveys with the participating teachers to bet-
ter understand their experiences.　The survey 
would focus on the quality of ER support pro-
vided by the researchers, the level of difficulty 
in using ER in their classroom, the impor-
tance placed on ER in their class, and the per-
ceived value of ER.　Ultimately, the research- 
ers hope to use this feedback to improve pro-
gram for long-term use in the future.
In ２０１６, the university began to imple-
ment a １００ book policy for all incoming 
students.　The central focus of this policy was 
ensuring that all students who graduated 
from the university read a minimum number 
of books during their tenure at the univer- 
sity.　In order to achieve this goal, the univer-
sity commissioned a system that allows stu-
dents to log their reading behavior through 
the university’s learning management system, 
called Manaba Folio.　Before graduation, stu-
dents are expected to have read and logged a 
minimum of １００ books.　The researchers be-
lieved that, since students would be reading 
several books per month, their ER activity 
could help them move toward achieving their 
goal.　After reading a book for English, stu-
dents would be able to log it in Manaba.　One 
important point would be to help students un-
derstand that ER books counted towards the 
１００ book policy and remember to log their 
reading activity.
５．Implementation
Prior to the start of the research project, 
the research team created a series of docu-
ments that explained the fundamental aspects 
of ER.　These documents included an explana-
tion of the basic principles of ER, best prac-
tices for conducting ER in a classroom envi- 
ronment and guidance for evaluating students’
performance during ER.　After creating the 
documents, the researchers contacted the par-
ticipating English teachers to determine a se-
ries of times to conduct orientation workshops 
about ER in preparation for the start of the 
spring semester.　 During these workshops, 
the participating teachers were given the 
aforementioned documents and the project re-
searchers gave detailed explanations about the 
project.　 Additionally, the researchers con-
ducted a walkthrough of the book reading 
process during these pre-project workshops.　
This walkthrough involved showing participat-
ing teachers how to log into the online library 
website（xreading.com）, how to choose and 
read a book on the service and how to take a 
comprehension quiz about the book.　At the 
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end of the workshops, participating teachers 
were given the opportunity to ask questions 
about the project and any additional guidance 
they required.　After completing the work-
shops, the researchers prepared an orientation 
presentation for students in the participating 
classes.
At the beginning of the spring semester, 
the research organized a schedule to visit all 
first-year English IA classes to provide the 
students in these classes with a basic orienta-
tion to ER.　The student orientation focused 
on the use of the online library（xreading.com）
and the ER assessment criteria for the class.　
Access to this online library was provided for 
free to ５０％ of students as a part of the re-
search grant.　Regarding the use of the on-
line library, the researchers guided the 
students through the process of logging into 
the website, reading a book on the website and 
taking a comprehension quiz about a com-
pleted book.　On the topic of ER assessment, 
the researchers explained the basic rubric that 
would be used to evaluate student perform-
ance in ER throughout the semester.　Specifi-
cally, the researchers explained that an 
individual student’s performance would be 
evaluated on a monthly basis based on the 
number of books that they read during the 
month.　The number of books required dur-
ing the month varied depending on the overall 
English skill level of the class and teacher 
preferences.　 Furthermore, the number of 
books read was determined based on the num-
ber of comprehension quizzes that the stu-
dents passed during the month.
During both the spring and fall semester, 
the researchers made an effort to stay in con-
tact with the participating teachers.　 As a 
part of this effort, the researchers provided 
the participating teachers with a weekly 
status report for each of their classes.　In this 
status report, the researchers included the 
number of books that each student had read 
thus far in the month, the total number of 
words read during the month, the number of 
comprehension quizzes taken and passed dur-
ing the month.　 The researchers asked the 
participating teachers to use these regular up-
dates to help their classes improve their ER 
performance.　In addition to regular perform-
ance updates, the researcher also provided sup-
port and troubleshooting for participating 
teachers during the school year.　When teach-
ers experienced problems with the online li-
brary the researchers arranged to meet with 
them and help them resolve their issues. 
Moreover, the researchers provided students 
with contact details during the students’ ori-
entation and encouraged students to contact 
them with any problems.　On many occasions 
throughout the year, the researchers helped 
students with technical issues to improve the 
ER experience.
６．Results
Over the course of the school year, the re-
searchers collected extensive data about stu-
dent reading behavior with the goal of moni- 
toring the effects of the ER program on stu-
dents reading behavior.　Specifically, the re-
searchers sought to determine how well the 
ER program helped the students’ progress to-
wards the goal of reading １００ books during 
their undergraduate degree.　 Furthermore, 
the researchers hoped to observe how well stu-
dents engaged with the ER with respect to 
their academic department.　 The results of 
this data can be found in the chart below.　In 
this figure, students are grouped based on 
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their department and the total number of 
books that they read during the year.　As a 
result of the ER program, a majority of stu-
dents in all departments read more than １５ 
books and a substantial number read more 
than ２０ books during the year.　 Based on 
these results, the researchers believe that the 
ER program had a positive impact on helping 
students achieve their １００ book goal.　Unfor-
tunately, the researchers discovered that stu-
dents often failed to register their completed 
books in Manaba.　 Consequently, the re-
searchers found it necessary to visit English 
classes several times during the year to encour-
age students to complete this final step. 
At the end of both the spring and the fall 
semester, the researchers presented the partici-
pating teachers with a survey designed to 
evaluate their perception of the ER program 
as well as their level of participation.　As pre-
viously mentioned, the teachers were asked to 
answer questions about the quality of the pre-
semester training, difficulty integrating ER 
into their classes, interest in doing ER in the 
future and perceived value of the ER activity.　
The results of these surveys indicated that 
teachers didn’t find it particularly difficult to 
integrate the ER activity into their existing 
English curriculum.　Moreover, teachers ex-
pressed that they believed that the activity 
was valuable for students but were somewhat 
concerned about whether the reading material 
was level-appropriate for students.　Further-
more, some teachers also expressed an interest 
in using ER in their future classes outside of 
the ER program.　On the other hand, most 
teachers also believed that the ER program 
needed more preparatory training before the 
start of classes in the spring.　From a teacher 
perspective, the researchers regard the pro-
gram as limited success with improvements 
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needed in multiple areas.
７．Challenges
Prior to implementation, the project faced 
a meaningful financial challenge.　Although 
the project was partially funded with a grant 
from xreading.com, the grant was only able 
to fund roughly fifty percent of the required 
student reading accounts.　Since the project 
design required that all first-year students 
participate in extensive reading, the research-
ers had to determine a fair way to divide the 
remaining cost among students and teach- 
ers.　After some deliberation, the researchers 
elected to use the grant provided by xreading. 
com to provide accounts for students in classes 
of teachers who had not previously practiced 
extensive reading.　In this arrangement, stu-
dents in other classes were required to pay for 
their own xreading.com accounts.　Moreover, 
the grant provided by xreading.com only ap-
plied to the first year of the project.　As a re-
sult, the cost of the project after the second 
year was shifted entirely onto the students as 
part of their course materials.
After the completion of the first year, the 
project encountered a two additional imple-
mentation challenges that made it difficult to 
continue the project into the second year.　
The first and most fundamental difficulty 
that the project encountered was related to 
curriculum design.　Due to decisions beyond 
the control of the researchers, some teachers 
were required to use older, outdated curricu-
lums that did not include extensive reading.　
As a result, it became fundamentally impos-
sible to make extensive reading a universal re-
quirement in first-year English classes in the 
second year of the project.　The second diffi-
culty for the project related to the reading ma-
terials available for students.　 Specifically, 
the reading materials available for students in 
low-level English classes became much more 
limited in the second year of the project.　As 
a result of these changes, the researchers be-
came concerned that there would be insuffi-
cient reading material for low-level students 
to participate fully in the program.　Despite 
these significant hurdles, a majority of stu-
dents were still able to continue to participate 
in the project in its second year.
８．Conclusion
Although the implementation of the 
school-wide ER program could not be called 
a complete success because of unforeseeable 
and unavoidable difficulties, it was able to 
create a fairly significant level of teacher 
participation.　As a result of this considerable 
level of effort on the part of the teachers, the 
program was very successful at increasing stu-
dent engagement with the university’s １００ 
book policy.　A large portion of students were 
able to make meaningful progress towards 
reading １００ books prior to their graduation.　
Additionally, a majority of teachers who par-
ticipated in the program elected to voluntarily 
continue using extensive reading in their Eng-
lish classes.　 While it is still unclear what 
level of school sponsorship extensive reading 
in English classes will have in the future, a ma-
jority of teachers have become more comfort-
able with independently incorporating ER and 
related activities into their courses.　ER can 
be an important part of any English curricu-
lum and, based on the observations made in 
this research program, it can gain a great deal 
of traction in a community of teachers when 
support and organization are provided by 
teachers who are experienced with ER.
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